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Abstract 
The aim of the study is to present with a personal view to procedures for obtaining the degree of 
excellence in the Romanian educational system. The main methods applied are the study of the literature correlated with a 
comparative analysis of the documents on Romanian educational policy concerning the issue. Based on these, we shall try to see: 
whether this approach still exists in the European systems or not; if it still does, how it is conceived as compared to the Romanian 
perspective; the way in which its content is regulated in the Romanian educational system; our proposals and recommendations 
 
 
 
1. Continuous didactic training  need and diversity  
All countries are now experiencing a period of numerous and deep transformations; not only in terms of 
economy, finances, technology, politics but also (particularly!) in terms of education. There is a constant search for 
the best formulas to enhance educational quality. The most important part in this process belongs to teachers. The 
human/moral and professional quality of the younger generations depends to the largest extent upon the quality of 
their training. 
That is why the priority of all educational systems is to train teachers. The concern is even greater as the old 
 will retire in about 5-10 years (Tapscott, 2011). Of 
course, it is not only about their initial training but also about their continuous training (Iucu, 2004). Thus, in France, 
teachers have to constantly widen their knowledge of the subject they are teaching and of pedagogy in order to be 
promoted. Participation in training programs is most often optional but there are selection criteria for those who 
consider attending such programs. There are also strategies for compulsory training but these are rather 
administrative in nature. The organizing authorities are: central (represented by the Ministry of National Education), 
elaborating the National Training Plan each year, and local (represented by local school inspectorates). In Belgium, 
Luxemburg, Denmark, Scotland and Ireland, teacher continuous training is conducted in every school by allotting 
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several hours per week to this purpose. In Portugal, Spain and Scotland, the training courses cover several weeks or 
months and are conducted outside the working schedule. In most Western European countries, teacher participation 
in training courses is not compulsory, whereas in Finland teachers from general secondary schools should dedicate 
at least three days a year to this matter, and those from professional secondary schools, at least five days a year. In 
Austria, teachers are forced by law to update their knowledge, but this is not done by compulsorily attending 
courses. In England and Wales, there are five days per year during which teachers do not work with students. Of 
these, three are dedicated to continuous training. In Iceland, teachers participate for two weeks, once every two 
years, in continuous training courses and in Sweden each school is responsible for organizing continuous training 
courses to cover about 104 hours per year for teacher training. In Germany, teachers may choose between various 
continuous training courses but only at the suggestion and approbation of the professional director or inspector 
nescu, 2011). 
-improvement throughout their entire career and 
also of the demands of the existing society that is currently undergoing increasingly rapid change. There occurs the 
need to consolidate continuous professional training so that teachers may deal with the constant professional 
challenges they are and will be faced with (idem). 
A teacher should always be able to understand new social phenomena, to find efficient solutions and to train 
students in understanding these things, and in being capable of facing their own problems. 
As far back as 1998, in the document- Achieving Excellence In The Teaching Profession
Clinton reminded us, on a very realistic and Teaching is the essential profession, the one that 
makes all other professions possible, what teachers know and are able to do is of critical importance to the nation, as 
is the task of preparing and supporting the career-long development of teachers' knowledge and skills . 
Looking into the movements of ideas in the field of teacher continuous training, we found a constant concern 
 to do that Teachers of 
Excellence , we stimulate excellence in teaching, we propose a Curriculum for Excellence, we search for standards 
of excellence, we aim at acquiring academic excellence, we give excellence awards, we resort to excellence centers. 
Nevertheless, we do not know of any teaching degree that is officially called excellence degree and also of any 
methodology characteristic of a definite procedure for obtaining this degree by all teachers from the educational 
system, for all levels and specializations from pre-academic education. 
In Romania, in the last 20 years, there have been constant preoccupations with reforming education and with 
training programs for the teaching staff. Regarding teacher continuous training, the long tradition of the Romanian 
school has been largely maintained, with its three stages of training/development: end of probation period 
examination, second degree and first degree (National Education Law, 2011, art. 241, 242). 
Our constant professional concerns and debates that we have lately conducted in the field of sciences of 
education have led us to outlining our own proposal for introducing an additional stage in teacher career 
development: the degree of excellence and the methodology particular to achieving it. 
2. How to become a teacher with a degree of excellence?  
In our viewpoint, unlike the previous stages of continuous training, obtaining the degree of excellence is mainly 
characterized by the highest degree of autonomy given to the teacher both in terms of building professional 
dominants and in terms of configuring the process itself. In relation to a series of self-identified epistemic and action 
dominants, the candidate will design an axiologically, scientifically, psycho-pedagogically, temporally and 
managerially customized procedure. Relying on our professional expertise, on the study of official documents that 
substantiate, guide and certify the process of continuous didactic training and also on suggestions provided by 
colleagues on the occasion of sessions from various projects, we propose the following frame objectives particular to 
the trajectory of professional development for achieving the degree of excellence:  
 evincing a holistic, up-to-date and personal point of view on education; 
 mastering and applying thorough specialized and pedagogic knowledge; 
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 connecting to nowadays serious issues related to school and education, to the institution in which they carry out 
their activity; 
 highlighting the ability to problematize, analyze and synthesize, the attitude of self-improvement, capable of self-
critical reflections and creative developments; 
 evincing mature ability of self-knowledge and professional self-analysis, intrinsic motivation for professional and 
personal development; 
 conducting efficient educational communication by integrating and using a rich gamut of strategies; 
 elaborating personal ways, approaches with a view to creating attractive, pleasant, motivating education; 
 formulating conclusions and useful suggestions related to involving the family in the educational activity within 
present conditions; 
 demonstrating the ability to provide a synthesis product as an expression of a personal project, the ability to 
elaborate and solve a characteristic educational/teaching problem. 
The system of competences and skills aimed at by this process will include, in close agreement with the aspects 
passed by the National Education Law (2011, art. 94 and 95), an approach marked, on the one hand, by our intention 
om this, his professional initiative and creativity 
in approaching/solving formative problems on an individual, institutional and local level: 
 using concepts and methods characteristic of his field of knowledge with a view to solving problems in concrete 
school, extra-school and professional contexts; 
 using various and flexible communication means in a variety of situations; 
 using the tools needed to life-long learning efficiently; 
 n agreement with the present social, 
professional, technological, entrepreneurial demands; 
 evincing creativity and innovating spirit; 
 meaningful integration in the community, active and responsible participation in social, community life; 
 reer evolution and personal life. 
In our view, in order to obtain the degree of excellence, the aspiring teacher should cover three stages of this 
segment of continuous training.  
1.1. Stage I : the stage of entering the process 
The purpose of this stage is for the candidate to achieve the following reference objectives: 
 to demonstrate the accumulation of a certain amount of experience regarded as necessary for being allowed into a 
higher stage of didactic training; 
 to display personal and professional maturity by identifying and being familiar with certain real issues related to 
school, issues lying at the intersection of institutional and particular-individual objectives; 
 to bring consistent and pertinent arguments in support of his choice of the issue that should be epistemically and 
actionally approached during the training program for obtaining the degree of excellence.  
Covering this first stage implies promoting the following substages:  
1.1. Making sure that the requirements for entering the excellence degree examination are complied with: holder 
of the 1st didactic degree; holder of a certified accumulation of at least 15 transferable credits achieved through 
programs of continuous training in the field of aspiration. 
1.2. Initial assessment consisting in passing an admission colloquy made up of the following compulsory tests: 
1.2.1. A SWOT analysis made by the candidate from a triple perspective: as man, as teacher and as colleague, 
delivered in front of the admission committee; 
1.2.2. A semi-structured interview that may contain the following semi-objective items: 
 Formulate ; 
 Enumerate 3 problems that the education of the young generation is faced with nowadays; 
 Provide a characterization of the present generation of students; 
 Formulate   3 current priorities of school (in our country); 
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 Formulate  creed as a teacher (at least 3 principles); 
 Express opinion concerning the relation between norm and freedom in education; 
 Enumerate and explain 3 main acquisitions from  didactic experience that he would like to share 
with his colleagues; 
 Formulate 3 conclusions generated by the ; 
 Name problems solved for students (1-3 problems); together with students (1-3 problems). Mention the effects. 
 Propose examinations, honest and non-inhibiting ways of evaluation; 
 Mention elements that the candidate would eliminate from education (3 elements) (elements that hinder, distort 
or intoxicate education). 
1.2.3. Presenting and supporting with bibliographical arguments, an epistemic (field, psycho-pedagogic and 
didactic) and actional dominant that would become the axis of his entire training with a view to obtaining the degree 
of excellence by means of which the candidate may demonstrate the progress in terms of his professional 
competences. In support of the epistemic, the field dominant will be correlated with concrete aspects related to his 
class activity, school activity and the demands of the community the candidate is part of. 
 The candidate may be evaluated for each of the three tests by one of the following grades: very good, good, 
sufficient and insufficient. Promotion will be given on condition that the candidate obtains at least the grade of 
: Very good = 10 credits; good = 7 
credits, sufficient = 5 credits. Passing the colloquy requires at least 21 credits. 
1.2. Stage II : the stage of continuous professional development for obtaining the degree of excellence 
Promoting this stage means that the candidate has achieved the following reference objectives: 
 to display personal and professional maturity by identifying and being familiar with real, serious school related 
issues lying -particular ones; 
 to evince flexibility, coherence, consistency and originality in carrying out the plan of personal and professional 
development; 
 to accomplish the compulsory elements included in the portfolio constantly, in a creative and useful manner; 
 
strategies; 
 to come with original and useful products by generating suggestions and solutions for educational practice. 
Covering this stage implies meeting the demands of its two substages: 
2.1. Acquiring a number of 50  55 transferable credits through continuous (formal or non-formal) training 
programs or through informal experience for the epistemic and actional dominant selected by the candidate and 
presented during the admission colloquy for the degree of excellence; 
2.2. Creating a professional portfolio focused on the epistemic and actional dominant selected under the guidance 
of a scientific guide established by the institution holding competences in the respective field. We suggest: 
Compulsory products:  
Ch. 1. will include: a SWOT analysis, an argument to support the choice of the epistemic and actional dominants 
that will become the axis of the entire training through the excellence degree program and a presentation of these; a 
corresponding bibliography and a plan of personal and professional development. 
Ch. 2. will include: the list of covered (formal or non-formal) continuous training programs or of covered 
informal experiences that focused on the selected epistemic and actional dominants, the number of transferable 
credits (50-55, depending on the case) acquired directly or by equivalence of credits and diplomas, certificates or 
other documents attesting the described activity, the list of all other activities generating professional development 
(e.g. Comenius projects, research projects etc.), a product resulted f
each of the programs mentioned, a brief presentation of the life and work of a great man of science in the respective 
field/a favorite famous pedagogue in the history of science or in the history of pedagogy (either universal or 
national). 
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Ch. 3. will include: a Power-Point presentation of a product (at choice) regarded as representative for the 
, that was realized during the career development training stage for the 1st didactic degree and up 
to the present, highlighting a set of conclusions and suggestions for improving the educational praxis. 
Optional products: recordings, conceptual analyses, didactic applications, software, (literary, scientific, technical) 
creations, publications, conferences, communication sessions.   
1.3. Stage III: finality stage 
The purpose of this stage is that the candidate may achieve the following reference objectives: 
 to demonstrate the accumulation of a certain amount of experience regarded as sufficient and relevant for being 
allowed into the final stage of didactic training for obtaining the degree of excellence;      
 to evince practical-actional skills inherent to conducting a didactic act of higher address (design, critical and 
reflexive analysis, formative impact); 
 to present publicly, with arguments, accurately and to the point one of the products realized during the stage; 
 to support with convincing arguments a designed model for attractive/friendly school. 
This last stage implies accomplishing the demands of the following substages: 
3.1. Making sure that there is compliance with the conditions for entrance into the final examination for obtaining 
the degree of excellence: the candidate should hold at least 86 transferable credits accumulated after having obtained 
the 1st didactic degree;  
3.2. Final assessment consisting of three compulsory tests: 
3.2.1. A special school inspection that should evaluate the level of professional development as related to the 
selected epistemic and actional dominant; 
3.2.2. Public presentation of a representative element from the professional portfolio focused upon the selected 
epistemic and actional dominant and of the set of conclusions and suggestions for improving school practice; 
3.2.3. Presenting a personal (realistic) educational project of attractive/friendly school (in terms of architecture, 
interior space organization, yard, park, playground; curriculum; teacher demands and profile; student involvement: 
kitchen, cleaning, green spaces; auxiliary staff; educational means; management style etc.). 
Each candidate will be given a pass/fail evaluation result for each test. The candidate obtaining a pass will be 
further given one of the following grades for each of the tests: excellent, very good, good. The number of credits 
corresponding to admission will differ according to the performance obtained: excellent = 12 credits; very good = 10 
credits; good = 8 credits. Promoting the colloquy is possible with at least 24 credits. 
The excellence degree will be obtained on condition that the candidate completes the proposed professional 
development program and obtains at least the minimum of 100 transferable credits required for this purpose. 
3. Instead of conclusions   
In a time when the society we live in is characterized by numerous and dramatic changes, when many of the 
school activities turn into simple forms without substance (as they are institutionally imposed!), when many teachers 
do not have the intrinsic motivation to enhance the quality of their professional performance, we believe that our 
view may constitute a viable proposal, worthy of being taken into consideration. It may represent a challenge for 
-improvement, not only for Romania but also for other states currently 
undergoing the reformation of teaching staff training. 
References 
Clinton, B. (1998). Achieving Excellence in the Teaching Profession, http://www2.ed.gov/pubs/PromPractice/chapter1.html, Web 21.11.2011. 
Iucu, R. (2004). Teacher Training. Systems, Politics, Strategies, Bucharest: Humanitas, (Chapter 4). (in Romanian). 
. The Educator and the Socio-Professional Demands, doctoral thesis, pp. 89-92, University of Bucharest. (in Romanian). 
Tapscott, D. (2011). Digitally Raised. The Net Generation Will Change Your World, pp. 38-41, Bucharest: Publica. (in Romanian). 
XXX (2011) National Education Law 1/2011, Official Monitor, Part I no. 18 of January 10, 2011, art. 242. (in Romanian). 
